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or reduced-priced lunch, (b) limited English proficient, or (c) eligible for homeless services.  

Tables 1-3 present the demographic characteristics of Early Childhood Education students.  The 

following points summarize the demographic characteristics of these students:  

• Overall, a total of 59,635 students were provided Early Childhood Education services.  
At PK, 7,071 students received services at 97 schools.   

• Of the total population, 69% were Hispanic and 26% Black.  American Indian, Asian 
and White students represented less than 7% of the total population.  

• Across all grade levels, 83% of the students were disadvantaged (Table 2).  To 
address the needs of these students, Early Childhood Education had a goal to 
conduct a program of instruction based on the assumption that all children can learn; 
therefore, no child will be left behind.   

• Almost half (49%) of the students in Grades PK - 3 was limited English proficient 
(Table 3).  To address the needs of these students, Early Childhood Education’s goal 
was to allow Speakers of Other Languages to learn and progress in their primary 
language in all content areas while learning the second language.   

 
Table 1 

 
Number and Percent of Students Enrolled in Early  

Childhood Education by Grade and Ethnicity 
 

 Ethnicity  
Black Asian Hispanic Am. Indian White  Total 

Grade N % N % N % N % N % N % 
PK 1,566 22 63 1 5,299 75 14 <1 129 2 7,071 100 
Kindergarten 3,322 25 120 1 9,034 69 23 <1 660 5 13,159 100 
Grade 1 3,569 26 150 1 9,486 68 33 <1 692 5 13,930 100 
Grade 2 3,508 27 128 1 8,763 67 35 <1 679 5 13,113 100 
Grade 3   3,339 27  129 1   8,247 67   30 <1  617 5 12,362 100 

Total 15,304 26 590 1 40,829 69 135 <1 2,777 5 59,635 100 
Note:  Percentages do not total 100 due to rounding. 

 
Table 2 

 
Number of Students Enrolled in Early Childhood Education 

by Grade and Economic Status 
 

 Economic Status 
 Advantaged Disadvantaged 
Grade N % N % 
PK 565 8 6,506 92 
Kindergarten 1984 15 11,175 85 
Grade 1 2674 19 11,256 81 
Grade 2 2493 19 10,620 81 
Grade 3    2409 20   9,953 81 

Total 10,125 17 49,510 83 
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Table 3 
 

Number and Percent of Students in Early Childhood  
Education by Grade and English Proficiency 

 
 English Proficiency 

Limited English English Proficient 
Grade   N %   N % 
PK 4,119 14 2,952 10 
Kindergarten 6,283 22 6,876 23 
Grade 1 6,709 23 7,221 24 
Grade 2 6,710 23 6,403 21 
Grade 3   5,394 19   6,968 23 

Total 29,215 49 30,420 51 

Staffing 
 

The district set a mean goal of 22 students per teacher at Grades PK-3.  Student teacher 

ratios were met as indicated in Table 4. 

• Campus facilitator survey results showed that in addition to lower than mandated 
class sizes, many teachers reported having assistants in the classroom. 

o Survey results showed that many teachers reported having teacher assistants 
(45%), parent volunteers (27%) and community volunteers (17%) in the 
classroom. 

o Teacher assistants were utilized primarily in Grades PK and K. 

 
Table 4 

 
District Mean Class Size by Grade 

 
Grade Mean SD 
PK 21 2.0 
Kindergarten 19 2.9 
Grade 1 19 2.7 
Grade 2 20 3.0 
Grade 3 20 3.1 

 

Identify all schools with and without program facilitators and best practices, including but 
not limited to diagnostic and prescriptive approaches, used to deliver services.  

 
Methodology 

A sample of 123 principals and 132 campus facilitators at campuses that provide Early 

Childhood Education services were surveyed to identify program components and best practices 

used to deliver program services. 
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Results 

Best Practices 

Tables 5-8 present the best practices used at Early Childhood campuses.  The following 

points summarize the best practices identified across schools: 

• The Early Childhood Education Department distributed a Model for Success best 
practices guide to all schools providing Early Childhood Education Services.  The model 
uses balanced whole group and small group instruction for various instructional content.  
Students accessed a variety of learning and discovery centers and places for 
independent practice or differentiated tasks. 

• TPRI/Tejas Lee, teacher-made tests and teacher observations, were the most often used 
diagnostic and prescriptive measures employed by the Early Childhood Education 
Department (Table 5). 

• Assessment data for Grades PK–3 were most frequently used to assess individual 
growth, form small groups, and to reteach, respectively (Table 6). 

• Survey results showed that lower grades spent greater time in small group instruction 
while higher grades spent more time in large group instruction. 

• Various learning centers were utilized in Early Childhood classrooms for students to 
experience independent work time and differentiated instruction (Table 7).  The most 
frequently found centers were the classroom library, computers, writing centers, 
mathematics manipulatives, and phonics/reading games, respectively.  In addition,  
Grade PK students frequently utilized the art/creativity and blocks/construction centers. 

 
Table 5 

 
Number and Percent of Assessments  

Used for Diagnostic Purposes by Grade 
 

Assessment      Grade Number Percent 
Everyday Math  PK-3 78 59 
Teacher-made  PK-3 109 83 
TPRI or Tejas Lee PK-3 94 71 
Open Court  K-3 81 61 
Benchmark  K-3 69 52 
Teacher Observation PK-3 116 88 
Standardized tests K-3 65 49 
Dial 3 PK-1, 3 32 24 
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Table 6 
 

Uses of Assessment Data by Grade  
 

Data Use  PK   K   1    2   3 multi Total 
Assess growth 21 43 24 16 14 4 122 
Form small groups 21 46 24 16 15 3 125 
Create lesson plans 14 34 24 12 13 4 101 
Reteach 19 44 25 15 13 3 116 
Tutoring 9 42 24 15 14 3 107 
Other 2 3 1 - - - 6 
Note.  Multi refers to multi-age. 

                                                                                          

Table 7 
 

Centers Utilized in Classrooms by Grade  
 

Number by Grade Total 
Center PK K 1 2 3 Multi N 
Classroom library 21 48 24 15 14 4 126 
Computer 16 46 24 14 12 3 115 
Writing 22 44 22 13 10 3 114 
Mathematics manipulatives 22 47 23 13 7 1 113 
Phonics/reading games 18 44 21 13 8 3 107 
Listening 19 36 23 9 6 2 95 
Science discovery 19 31 13 9 3 1 76 
Art/creativity 23 34 12 4 1 1 75 
Blocks/construction 23 31 5 2 - - 61 
Drama/puppets 20 25 3 2 - - 50 
Social Studies 5 15 11 9 4 1 45 
Note.  Multi refers to multi-age. 

 
Campus Facilitators  

A sample of 143 campus facilitators was surveyed.  Table 8 shows that a total 132 

facilitators completed the survey resulting in a return rate of 92%.  Survey results indicated 

the following: 

• Eighty percent (80%) of the teachers reported that they have served as campus 
facilitators between one and four years. 

• All campuses providing Early Childhood Education services had a campus facilitator. 
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Table 8 
 

Number of Campus Facilitators Responding 
to Survey by Grade 

 
Grade Number 
PK (half-day) 9 
PK (full-day) 15 
Kindergarten 48 
Grade 1 25 
Grade 2 16 
Grade 3 15 
Multi-age    4 

Total 132 
 

What activities did the Early Childhood Education Department and individual campuses 
use to increase parental involvement activities? 

Methodology 

Principals and campus facilitators at all campuses that provide Early Childhood 

Education services were surveyed to identify parental involvement activities employed at each 

campus.  Information was also obtained from staff in the Early Childhood Department. 

Results 

Parental Involvement 

 Parental involvement is a very important component that influences the academic 

achievement of students.  Schools operate better and students will learn more when parents are 

involved in their children’s learning both at school and home. 

• The ECE Department distributed materials to campus facilitators at campus facilitator 
training sessions that were used for parent training at their campuses.  There were three 
mandatory training sessions held during the school year. 

• Parental involvement activities used by teachers included parent meetings, workshops, 
PTA meetings, written notes, conferences and phone calls as needed.  The methods 
used by principals included PTA meetings, SBDM meetings, Open Houses, classroom 
volunteers, parent centers and personal contacts. 

• Survey results indicated that principals (97%) and campus facilitators (95%) held two or 
three parent training sessions at their campuses. 

o Of the 132 teachers sampled, 81% indicated that they had personally met 
100%of their students’ parents. 

Parent Training 
 

Table 9 presents the topics of training provided parents.  The three most frequent training 

topics included “Tips to help children learn at home,” “Parenting and importance of parent 
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involvement,” and “Information about PK-3 curriculum.” 

 
Table 9 

 
Frequency of Topics for Parent Training Sessions 

 
Topic Frequency 
Tips to help children learn at home 127 
Parenting and importance of parental involvement 103 
Information about PK-3 curriculum 100 
Importance of early literacy 95 
TEKS objectives and student expectations 76 
Family reading night 75 
Homework help 74 
Family math night 71 
TAKS information 69 
Compliance issues for Early Childhood and No Child Left Behind 14 

 
Document the existence of written curricula along with supporting curriculum guides and 
materials at each campus. 

 
Methodology 

Principals and teachers at all campuses that provide Early Childhood Education services 

were surveyed to identify the existence of curricula and supporting documents.   

Results 

• 94% and 93% respectively, of administrators indicated that they had a copy of both the 
Mathematics and Reading Curriculum for Grades PK-3.  

• Principals indicated that 100% of teachers at their schools had sufficient materials to 
support reading (60%), mathematics (63%), and English as a Second Language (ESL) 
instruction (50%). 

• All teachers reported they had access to the scope and sequence (98%) for every 
content area, curriculum (97%), and expanded curriculum (90%) when using the OASIS 
computer system to create their lesson plans.  Computers were the vital means of 
obtaining these materials and teachers had access to one whether at school or at home. 

Identify achievement levels of early childhood students by analyzing passing rates on 
norm- and criterion-referenced tests.   

 
Methodology 

Grade 3 Texas Assessment of Knowledge and Skills (TAKS) Reading passing rates were 

disaggregated by ethnicity, limited English proficient (LEP), special education and low social 

economic status.  Reading data included the February and April administration.  Grades K–3 

ITBS and Logramos Reading comprehension Normal Curve Equivalent (NCE) and NCE gain 
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scores also were analyzed.  Because 2004 ITBS or Logramos pretest scores were a necessary 

variable for most analyses, only students with on-level pre- and posttests were included. 

NCE scores have a mean of 50, which is equivalent to the 50th percentile on 

norm-referenced tests.  NCEs cannot be interpreted as percentiles because NCEs form an 

equal-interval scale, whereas percentiles do not.  Gain scores were computed by subtracting 

spring 2005 ITBS or Logramos NCE scores from spring 2004 scores that were extracted from the 

district’s test databases. 

Analyzing NCE gains always poses questions about the significance of the gains or 

losses.  Wilde and Sockey (1995) summarized the meaning of changes in NCEs for students at 

risk of educational failure as follows: 

• A drop in Normal Curve Equivalents often reflects the expected pattern, 
especially for students in upper grades.  These students are behind their peers 
and continue to fall farther behind.  A drop in scores could indicate an ineffective 
program, or it could reflect the presence of some other “negative” variable. 

• No change indicates that students have made progress at the same rate as their 
“not-at-risk” peers.  They are maintaining their level of achievement. 

• A gain in scores shows considerable progress.  The students are catching up to 
their grade-level peers.  This greater than expected achievement could be due to 
the program or could be due to the presence of some other “positive” variable. 

Mean student growth is considered to be significant if the increase or decrease in the 

NCE is greater than 3.  Scores within the range -3 ≤ x ≥ +3 are consistent with national growth 

expectations, approximately one year of growth for one year of instruction.   

Results 

TAKS 

• A high percentage of Grade 3 students (not including students attending Montessori or 
alternative schools) passed both the reading and mathematics portions of the TAKS test, 
(Table 10).   

•  Across all ethnicities, 84% passed reading, and 71% passed mathematics, with White 
students having the highest passing rate of 92% and 89%, respectively.  

• Seventy-nine percent (79%) of limited English speaking students passed the reading and 
66% passed the mathematics tests. 
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Table 10 
 

Number and Percent of Grade 3 Students Passing 
TAKS Reading and Mathematics  

by Demographic Variables 
 

Demographic  Reading Mathematics 
Variable Number Percent Number Percent 
African American 3,076 84.3 3,079 67.1 
Hispanic 7,629 83.3 7,644 71.3 
White     614 92.3     602 88.0 

Total 11,504 84.0 11,417 71.0 
Other Variables 
  Limited English 5,223 79.0 5,215 66.2 
  Disadvantaged 9,885 82.8 9,902 69.6 
  Special Education 336 73.2 485 55.5 
Note.  “Total” includes all district students, however it does not include other ethnicities 
not listed.  Reading results include the February and April administrations. 

 
ITBS  

• Across all grade levels, with the exception of Grades 2 and 3 (reading comprehension), 
students scored slightly above the mean of 50 for reading and mathematics (Table 11). 

• Kindergarten students scored the highest among grade levels, well above the mean of 50 
for both reading (68.53) and mathematics (63.72).  

Logramos 
 

• Students in Grades K-2 had mean scores above 50 in reading (63.39, 63.09, and 68.81, 
respectively), as well as in mathematics (69.54, 62.81, 69.08 and 61.53, respectively) as 
presented in Table 11.   

• Grade 3 students had the lowest mean scores in reading (57.95) and mathematics 
(61.53), even though still above the national standard. 
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Table 11 
 

Grades K-3 ITBS and Logramos Reading and Mathematics  
Normal Curve Equivalent Scores by Grade, 2004-05 

 
ITBS 

Grade Number Tested Mean SD 
Reading Comprehension 

Kindergarten 7,678 68.53 19.9 
Grade 1 9,526 50.96 18.9 
Grade 2 10,516 47.93 19.1 
Grade 3 10,822 45.40 16.9 

Mathematics Total 
Kindergarten 7,994 63.72 22.8 
Grade 1 9,576 50.23 20.8 
Grade 2 10,573 52.53 20.8 
Grade 3 10,718 54.54 19.4 

Logramos 
Reading Comprehension 

Kindergarten 3,938 63.39 23.4 
Grade 1 3,073 63.09 19.4 
Grade 2 1,573 68.81 20.7 
Grade 3 481 57.95 19.0 

Mathematics Total 
Kindergarten 4,188 69.54 22.1 
Grade 1 3,097 62.81 20.7 
Grade 2 1,559 69.08 20.4 
Grade 3 484 61.53 19.5 
Note.  SD = Standard Deviation.  The larger the SD, the more 
diversified the responses. 

 
Analysis of ITBS NCE scores for reading and mathematics by ethnicity and other variables 

showed the following: 

• Overall, Asian and White students scored higher than other ethnic groups for both 
reading and mathematics across grade levels while Hispanic and African American 
students scored the lowest (Table 12).   

• Grade K limited English, Disadvantaged, and Special Ed students scored better in 
reading than Grades 1-3. 

• Grades 2 (37.68) and 3 (36.63) Special Ed and Grade 3 limited English-speaking 
students (39.76) performed much lower than the national standard for reading.  

• All ethnic groups in Grade K scored very high in mathematics in contrast to the other 
grade levels. 

• African American students in Grades 1 and 2 and American Indian students in Grade 2 
were the only ethnic groups scoring below the mean of 50 in mathematics.  
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Table 12 
 

Grades K-3 ITBS Reading and Mathematics 
Normal Curve Equivalent Scores 
by Ethnicity and Other Variables 

 
Kindergarten Grade 1 Grade 2 Grade 3 Demographic 

Variables N Mean SD N Mean SD  N Mean SD N Mean SD 
Reading Comprehension 

 
African American 

 
3,138 

 
68.51 

 
20.0 

 
3,343 

 
50.82 

 
19.2 

 
3,256 

 
47.92 

 
19.1 

 
2,974 

 
45.98 

 
16.7 

Asian 101 74.60 18.0 125 58.30 16.8 124 55.02 19.6 119 53.33 18.5 
Hispanic 3,795 68.00 20.0 5,380 49.80 17.9 6,481 46.53 18.4 7,135 43.91 16.2 
American Indian 19 69.90 25.5 29 51.10 19.3 34 55.74 17.0 28 47.25 17.0 
White 624 71.00 20.6 649 60.11 22.6 621 60.84 21.4 565 59.41 19.6 
 
Other Variables 
Limited English 1,327 67.63 19.3 2,758 47.16 16.7 4,560 44.42 17.6 4,431 39.76 15.2 
Disadvantaged 6,435 67.67 19.9 8,153 49.58 18.4 9,142 46.55 18.6 9,435 44.19 16.4 
Special Ed. 302 65.65 20.4 381 40.43 17.9 416 37.68 20.0 397 36.63 16.6 

Mathematics Total 
 
African American 

 
3,194 

 
61.50 

 
23.1 

 
3,357 

 
47.88 

 
21.2 

 
3,212 

 
49.16 

 
20.5 

 
2,916 

 
52.37 

 
19.4 

Asian 103 72.32 22.3 130 60.04 20.1 126 60.90 22.6 121 66.13 21.0 
Hispanic 4,041 63.58 22.3 5,408 50.11 19.8 6,571 52.84 20.2 7,096 54.27 18.9 
American Indian 20 70.30 21.6 29 47.90 17.0 34 58.06 14.5 27 57.89 18.9 
White 635 74.13 21.9 652 61.42 22.3 630 64.40 22.6 557 66.74 19.7 
 
Other Variables 
Limited English 1,485 62.45 22.5 2,844 46.41 18.7 4,645 50.70 19.8 4,429 48.32 17.8 
Disadvantaged 6,727 62.39 22.6 8,319 47.97 20.0 9,253 50.57 20.2 9,399 51.45 18.4 
Special Ed. 328 54.24 23.7 401 38.94 21.9 422 43.55 21.8 380 42.63 19.7 
Note.  SD = Standard Deviation.  The larger the SD, the more diversified the responses. 

 
Analysis for ITBS and Logramos reading and mathematics NCE gain scores by grade include 

the following: 

• All grade levels had negative NCE gain scores for ITBS reading and mathematics  
(Table 13). 

• Even though Grade 1 students scored above the national standard in ITBS reading and 
mathematics, they had the largest negative NCE gain score (-18.5 and -18.1, 
respectively). 

• Grades 1 (-8.2) and 3 (-10.1) had significant negative Logramos NCE gain scores in 
mathematics. 

• The negative mean gain scores indicate that students scored higher last school year on 
the ITBS and Logramos than this year. 

• Note:  The ITBS results are suspect to Norms (REIS05-101-2). 
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Table 13 
 

Grades 1-3 ITBS and Logramos Reading and Mathematics  
Normal Curve Equivalent Gain Scores by Grade 

 
ITBS 

 Reading Comprehension 
Grade Number           Pre           Post Mean 
Grade 1 6,460 71.06 52.54 -18.5 
Grade 2 7,047 56.39 50.30  -6.1 
Grade 3 7,986 52.36 47.52  -4.8 
 Mathematics Total 
Grade 1 6,606 69.72 51.65 -18.1 
Grade 2 7,106 55.86 54.08  -1.8 
Grade 3 7,992 56.94 56.40    -.5 

Logramos 
 Reading Comprehension 
Grade Number           Pre          Post Mean 
Grade 1   2,271 63.43 64.96 1.5 
Grade 2 1,163 63.10 69.68 6.6 
Grade 3    311 67.25 57.34 -9.9 
 Mathematics Total 
Grade 1 2,409 71.87 68.44 -8.2 
Grade 2 1,179 64.93 75.27   5.1 
Grade 3    325 71.93 66.40 -10.1 

 


